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Abstract 

This era has marked an increase in student activism and protests happening across the globe. The 

implementation of school boycotts and unceasing conflicts has severely affected the future of a 

whole generation of children. The pronounced rise in dissent has led to education becoming a 

victim of its nationalism. In this paper, we shall discuss the immediate and post effects of civil 

unrest on the attainment and quality of education which includes differential access to education, 

impact on the mental and physical health of children and the gap in the learning levels of students 

in a comparative perspective. The paper follows a three-country case study model wherein each 

country-Cameroon, Bosnia-Herzegovina and South Sudan shall respectively reveal the educational 

settings during a conflict, immediately post conflict and after a brief period of conflict. The paper 

shall also identify successful educational frameworks implemented across the globe and provide 

policy recommendations that focus on remedial education, building a safe learning environment 

addressing the psychological needs of children and developing sustainable education through 

global cooperation and multi-stakeholder participatory approach.  
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1.0 Introduction 

          The world is witnessing a series of social and political movements. There are protests 

happening in every corner of the globe. The soaring cost of everyday necessities such as gas, bread, 

subway tickets etc. have sparked protests that have now plummeted into major movements in 

countries like France, Zimbabwe, Lebanon, Chile etc.1 From the civil protests’ movement initiated 

by secondary school students in Chile against hike in public transport fares2, student activism in 

India against non-secular citizenship law3, to school and university boycotts by students in Hong 

Kong against the extradition policy4. People from all walks of life are participating in mass civil 

resistance movements with students often being the front runners of such social movements. This 

overall shift in the global landscape of dissent has led to the interruption and gap in education. The 

shutdown of schools, segregated attainment of education by certain groups, targeted attacks on 

minority universities, etc. have compromised the quality of education. The forced absenteeism has 

severely affected the future of a whole generation of children, including pushing them to the 

dangers of physical violence, sexual abuse, human trafficking, and mental disorders.  

          Education is a fundamental unit to development and overall well being. It is a key driver 

of economic and social mobility within society. However, during crises and conflicts the provision 

of education has been neglected and is not considered a development imperative. While food, 

water, health, and shelter are considered priorities during emergencies, education is considered as 

a long-term objective to be tackled by national governments and development agencies once a 

crisis is over5. The lack of funding, underqualified teachers, insufficient teacher training and poor 

 
1 “Protests that rocked The World in 2019.” The World, December 30, 2019. https://www.pri.org/stories/2019-12-

30/protests-rocked-world-2019 
2 Richard Smith, “From Pinochet to Piñera, Chile’s secondary school students have long been a potent political 

force”, LSE, November 8, 2019. https://blogs.lse.ac.uk/latamcaribbean/2019/11/08/from-pinochet-to-pinera-chiles-

secondary-school-students-have-long-been-a-potent-political-force/ 
3 Soutik Biswas, “Citizenship Amendment Act: The students versus the regime”, BBC News, December 18, 2019. 

https://www.bbc.com/news/world-asia-india-50820412 
4 Kimmy Chung, Athena Chan, Sum Lok-Kei, “Hong Kong protests: students from 10 universities and more than 

100 secondary schools expected to join class boycott”, South China Morning Post, August 23, 2019, 

https://www.scmp.com/news/hong-kong/politics/article/3023982/hong-kong-protests-students-10-universities-and-

more-100 

 
5 Manuel Bessler, “Education: needs, rights and access in displacement”, Forced Migration Review 60, (March 

2019), pp. 4, https://www.fmreview.org/sites/fmr/files/FMRdownloads/en/education-

displacement/FMR60_Education_2019.pdf  
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infrastructure continues to pose additional threats to education in post-conflict areas causing high 

attrition rates in schools and universities.  

          The fourth Sustainable Development Goal (SDG) by the United Nations states to ensure 

inclusive and equitable quality education and promote lifelong learning opportunities for all. 

Education presents the opportunity to break the cycles of vulnerability, to strengthen the 

institutions, and has the potential to unlock the prevailing poverty and inequality. The rising 

hostilities and protracted conflicts direct an urgent need to provide alternative educational support 

in crisis- affected situations. Since these situations are also at the center of inequalities and 

vulnerabilities hence focus is to be attributed to ensuring inclusive education for all.  

 

2.0 Methodology 

          This paper is a qualitative study to understand the scenario of education during crises and 

conflicts. The study aims to bring into light the effects of political conflicts and its sustained effects 

on the futures of young citizens. The paper shall follow a three-country case study model wherein 

each country shall reveal the educational settings during a conflict, immediately post conflict and 

after a brief period of conflict. The observations and learnings from the case-studies shall be used 

to identify the key stakeholders and suggest meaningful recommendations. The paper shall explore 

the key indicators of education such as enrolment rates, school drop-out rates across teaching 

levels, gender-parity index, gross-intake ratio etc. to understand the educational scenario. 

          The three countries selected for studying education across conflict settings are Cameroon, 

Bosnia- Herzegovina and South Sudan. Cameroon has been embroiled in an anglophone crisis 

since 2016 and is continuing to struggle with the provision of education, Bosnia- Herzegovina has 

overcome its protracted conflict and is establishing a unified educational system which is currently 

divided on ethnic lines and South Sudan is in the process of regaining access and establishing 

structures and systems for resuming education and has made successful strides but is still in the 

way of building an inclusive framework. 
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3.0 Educational landscape in Cameroon: The consequences of 

ongoing conflict on educational attainment 

          Cameroon, officially known as the Republic of Cameroon is a country nestled in central 

Africa with a population of 25 million6. The demographic profile of the country is complex with 

an estimated 200 distinct ethnic groups7. The official languages are French and English owing to 

its colonial history. Cameroon is in a deepening secession crisis since 2016 as anglophone speakers 

attempt to establish a new state, Ambazonia and free themselves from the country’s French-

speaking majority. 

1. Cameroon’s Anglophone crisis 

In October 2016, students, teachers, and lawyers in the North West and South West regions of 

Cameroon came to streets to protest against the cultural marginalization exercised by the Central 

Government. The government’s security forces response to contain the riots and violence escalated 

into massive killing of civilians, torture and incommunicado detention8 and is now known as the 

Anglophone crisis. The source of the conflict is rooted in the colonial era when under European 

rule, 80% of the country was administered by the French and 20% was in the hands of the British 

Empire.9 In 1961, French and English-speaking territories were merged to form the Republic of 

Cameroon and the two languages were adopted as the official languages. However, the government 

was accused of exercising systemic marginalization by allocating high level posts to people trained 

in the French legal and educational systems and excluding the English speaking minority which 

represent the 20% of the population.”10  

          The anglophone crisis heavily impacted the Cameroonian society. About 1,850 people have 

died, more than 170 villages have been destroyed, schools have been closed for two years, 530,000 

 
6 The World Bank database, “Population, total-  Cameroon”, Accessed on January 7, 2020, 

https://data.worldbank.org/indicator/SP.POP.TOTL?locations=CM 
7 Britannica, “Cameroon- Ethnic and Linguistic Composition”, Accessed on January 7, 2020, 

https://www.britannica.com/place/Cameroon/People#ref281025  
8 Human Rights Watch, “Cameroon Events of 2019”, https://www.hrw.org/world-report/2020/country-

chapters/cameroon 
9 Farouk Chothia, “Cameroon's Anglophone crisis: Red Dragons and Tigers - the rebels fighting for independence”, 

BBC, October 4, 2018. Accessed January 7, 2020, https://www.bbc.com/news/world-africa-45723211 
10 Farouk Chothia, “Cameroon's Anglophone crisis: Red Dragons and Tigers - the rebels fighting for independence”, 

BBC, October 4, 2018. Accessed on January 7, 2020, https://www.bbc.com/news/world-africa-45723211 

https://www.bbc.com/news/world-africa-45723211
https://www.bbc.com/news/world-africa-45723211
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people have been internally displaced and 35,000 have sought refuge in neighboring Nigeria11. 

The implementation of the “Ghost Town” days (when the population is not allowed to engage in 

any commercial activities), the daily nighttime curfew, and the closing and burning of schools, 

health centers, and other public services have critically disrupted the social stability of the region. 

2. The consequences of social unrest on the attainment of education 

          Schools were systematically and deliberately targeted by pro-independence 

fighters/separatists since the socio-political crisis. Education became a “victim of war” and 

schools and teachers a direct target.  The call for school boycott, threats, and physical attacks on 

students who visited schools resulted in most parents refusing to send their children to school. 

Multiple attempts to re-open educational systems have failed as teachers and students wishing to 

attend school continue to be threatened.12  

          The 2016-2017 academic year witnessed the closure of most of the schools in the North-

West and South-West regions. As of February 2019, it was estimated that 609,000 children have 

been affected by this closure.13 The boycott was enforced through printed notices: “the flyers read 

“Fire! Fire! Fire!” as a threat to the school in case they continued operating.14 In Njinikejem 

(North West Region), the Baptist Comprehensive High School hosted approximately 950 students 

and following an attack by armed groups only 75 students remained enrolled15.
 
One of the 

student’s fathers commented, “You hear of a child killed somewhere, of a teacher killed 

somewhere, of a school burned somewhere. You are not sure of the house you are living”.16 Later 

that same year, the schools were invaded, attacked or burnt down and forcefully everybody was 

sent home. While some schools were shut down others were used as barracks or hide-outs by 

 
11 International Crisis Group, “Cameroon's Anglophone crisis: How to get to talks?”, May 2, 2019, 

https://www.crisisgroup.org/africa/central-africa/cameroon/272-crise-anglophone-au-cameroun-comment-arriver-

aux-pourparlers 
12 International Medical Corps. “Needs Assessment Report South West Region Cameroon”, July 2018.  
13 CMR Anglophone crisis (NW and SW) Education Cluster- UNICEF CO-CMR, WCAR & EMPS, February 2019.  
14 “These Killings Can Be Stopped: Abuses by Government and Separatists Groups in Cameroon’s Anglophone 

Regions”, Human Rights Watch, July 19, 2018, Accessed on January 7, 2019. 

https://www.hrw.org/report/2018/07/19/these-killings-can-be-stopped/abuses-government-and-separatist-groups-

cameroons 
15 Amnesty International, “A turn for the worse: violence and human rights violations in anglophone Cameroon”, June 

2018.  
16 Ibid  



8 

 

armed groups. According to Amnesty International, at least 30 schools in the region were severely 

damaged between January and September 2017, and more than 70 were destroyed17.  

          The destruction of school infrastructure has implied further risks to children as the lack of 

safe space owing to the school closure has resulted in children loitering around the streets, exposing 

them to greater risks of physical dangers and violence such as sexual abuse, abduction, and 

trafficking into child soldiers. School children became civilian casualties of political terror. 

● Abduction and trafficking  

         Reports on abduction and trafficking of young girls and boys became common since the 

crisis. There is evidence of three mass abductions that took place in the North West region. In 

October 2018, five students from the Atiela Bilingual School were taken by unidentified men. In 

February 2019, 170 underaged female students from a boarding school were kidnapped, together 

with a teacher and two guards, in Kumbo18. In November 2018, 79 students aged 10 to 14 were 

abducted from a secondary school in Bamenda19. Though these students and staff were released 

post negotiations, the schools were never opened after the incident denying children their basic 

right of education. 

● Child soldiers  

Young men and boys have become the target of armed forces and groups. Teenage boys 

have been forced to flee their homes leaving behind their family and belongings to avoid being 

recruited. The International Medical Corps reported that voluntary enrollment into such groups is 

also taking place and teenagers are adopting it as a coping mechanism20.  

● Gender Based Violence & Pregnancies 

          Women, young girls and boys have been most affected by violence. Study confirms that 

rape has become a weapon of war in Cameroon's separatist conflict and many victims, often young 

 
17 Amnesty International, “Amnesty International Report 2017/18 – Cameroon”, February 22, 2018, 

https://www.refworld.org/docid/5a993930a.html 
18 Moki Edwin Kindzeka, “Cameroon Officials Say 11 Teachers Abducted by Separatist Groups”, , VOA News, 

November 3, 2020, https://www.voanews.com/africa/cameroon-officials-say-11-teachers-abducted-separatist-

groups# 
19 “Cameroon school kidnap: More than 70 pupils seized in Bamenda”, BBC News, November 6, 2018, 

https://www.bbc.com/news/world-africa-46096924 
20 International Medical Corps. “Needs Assessment Report South West Region Cameroon”, July 2018 
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girls are terminating pregnancies with crude, unsafe abortion techniques21. The Cameroonian 

nonprofit group, “Rural Women Center for Education and Development”, is maintaining track of 

at least 300 school-age girls who became pregnant because of rape, either from suspected police 

officers or government soldiers or the separatist fighters. The lack of education on sexual health 

and unsafe abortion techniques are costing the lives of young girls. 

● Child Labor  

In Cameroon, it is generally accepted that children contribute to the family income through 

participation in households’ chores and business. More than half of the children between 5-14 

years old in Cameroon are found to be working22. Even though three-quarters of Cameroonian 

children were attending school, about half of them between the age group of 7-14 combined school 

and work23. The outbreak of the crisis in the anglophone regions has weakened any advancement 

on this front.
 
There is a direct relationship between access to education and child labor. The 

restrictions on children attending school have aggravated the rate of children engaging in the 

workforce, hence trapping them in a vicious cycle of poverty and struggle. 

 

          This atmosphere of terror surrounding schools in the English-speaking part of Cameroon has 

seriously handicapped education of children in that part of the country.  The conflict has resulted 

in the displacement of at least 437,000 people from the end of 2017, of which 35% of women and 

more than 40% are children.24 Every child has the right to education, and it is the collective 

responsibility of everyone to ensure that each child is provided an opportunity to quality education 

even if they live in a refugee camp, a makeshift settlement, a city or are still on the move. 

 

 
21 Moki Edwin Kindzeka, “Study: Abortion from rapes on rise in Cameroon’s Conflict Zones.”, VOA News, February 

20, 2019. Accessed January 8, 2020. https://www.voanews.com/africa/study-abortions-rapes-rise-cameroons-

conflict-zones 
22 Global Child Protection Area of Responsibility (CP AoR), “Risks and Needs for Child Protection in Cameroon – 

North West and South West Crisis”, April 2019, 

https://www.humanitarianresponse.info/sites/www.humanitarianresponse.info/files/documents/files/swnw_cameroo

n_sdr_2019_final_.pdf 
23 Ibid 
24 Ibid 

https://www.humanitarianresponse.info/sites/www.humanitarianresponse.info/files/documents/files/swnw_cameroon_sdr_2019_final_.pdf
https://www.humanitarianresponse.info/sites/www.humanitarianresponse.info/files/documents/files/swnw_cameroon_sdr_2019_final_.pdf
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4.0 Education in post-conflict settings: A case study of Bosnia-

Herzegovina on segregated schooling systems 

 Bosnia-Herzegovina, a former republic of Yugoslavia is a southern-eastern European 

country with a multiethnic population of 3 million. It is home to three prominent ethnic groups 

namely Muslim Bosniaks, Orthodox Serbs and Catholic Croats. Each compose roughly 48%, 37%, 

and 14% of the population.25 After its break-up from Yugoslavia following the fall of communism, 

the country underwent an international armed conflict between 1992 and 1995 in which the 

Bosnian Serbs and Bosnian Croats, fought against each other. The Bosnian war resulted in two 

million displaced and over 200,000 killed and was marked as one of the most devastating conflicts 

in Europe since World War II 26. 

 Marking an end to the Bosnian war and three years of hostilities, the Dayton Peace 

Agreement was signed in Paris, France27. The framework laid out that the country is divided into 

two autonomous entities, a Bosniak-Croat federation and the Serb-dominated Republika Srpska 

with the Parliament allocating one-third of its seats each to the Croats, Serbs and the Muslims. The 

agreement preserved Bosnia as a single state, however it put in place a more ethnically segregated 

society than ever. 

 The education in Bosnia-Herzegovina became a victim of its nationalism. While war and 

ethnic cleansing initially separated students into different regions and schools, the Dayton Peace 

Accord institutionalized such segregation. The constitution stipulated the right to be educated in 

one’s own language and to learn language, geography and history by an ethnically specific 

curriculum. This led to the formation of a separate school for each ethnicity or “two schools under 

one roof” model in regions without a major ethnic group. 

1. The 'Two Schools Under One Roof': An example of segregation and ethnic unmixing 

 
25 Alan Taylor, “20 Years of Bosnian War”, The Atlantic, April 13, 2012, Accessed on January 7, 2020, 

https://www.theatlantic.com/photo/2012/04/20-years-since-the-bosnian-war/100278/ 

26 Lampe, John, “Encyclopedia Britannica, s.v. “Bosnian War”, Chicago: Encyclopedia Britannica, 2009. 

https://www.britannica.com/event/Bosnian-War (Accessed on January 7, 2020) 
27 Organisation for Security and Co-operation in Europe, “Dayton Peace Agreement, December 14, 1995, 

https://www.osce.org/bih/126173 
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 The 'Two Schools Under One Roof' is a schooling model common in the central and 

southern parts of the country primarily populated by Muslims (Bosniaks) and Croats. This model 

was adopted due to the lack of physical space and resources in the area. Under this schooling 

system, students of different ethnic groups attend classes in the same building but are physically 

divided by walls or fences or attend schools in two shifts, such as Croats in the morning and 

Bosniaks in the afternoon with enough interval to minimize contact28.  

 The school administration and teachers are different. The curriculum and textbooks 

followed by the schools are also different based on ethnic groups. The subjects of social interest 

such as language, literature, history and geography were designed on ethnic lines such that each 

ethnic group manifests competitive victimhood in history by denying their guilt in war crimes and 

denouncing the others.  

 Even though the schools are under one roof, segregated hallways and separate curriculums 

only aggravated the ethnic polarization after the war. The ethnic divisions are only legitimized and 

exacerbated so that they can be preyed upon by nationalist politicians attempting to underline such 

differences.  

Mostar’s Gymnasium School: A step towards an integrated education 

 The Mostar city’s Gymnasium school is a success story amidst the segregated schooling 

system observed in Bosnia-Herzegovina. It brought together students of different ethnicities 

(Bosniak Muslim and Croat Catholics) in ‘one school’ under one roof. Here, each of the six-hour 

session in the morning and the afternoon is divided not according to ethnicity but by the age of 

students29. This school is the only educational institution in postwar Bosnia to have accomplished 

a mixed student body. The administration is shared between Bosniaks and Croats, and the teachers 

include Bosniaks, Croats and Serbs30. The school follows the government’s legislation and 

Bosniak and Croat students are enrolled in their respective ethnic specific curriculum however 

they mingle together during the gym class, computer labs etc. Plenty of opportunities are provided 

 
28 Emily Coles, “The Importance of Education Systems in Post-Conflict Settings: The Case of Bosnia-Herzegovina 

(BiH)”, Illinois Wesleyan University, 2011, p. 49. 
29 Sara Terry, “Students mingle – sort of – in postwar Bosnia's only integrated school”, The Christian Science Monitor, 

September 27, 2007, Accessed on January 7, 2020, https://www.csmonitor.com/2007/0927/p20s01-wogn.html 
30 Ibid 
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for students to integrate through sports, in the student council and in several extracurricular 

activities. The usage of the same building by students of different ethnic groups at the same time 

allows for students to get together in halls during breaks.  

 When this unification idea was proposed for the first time, it received fierce resistance and 

was subject to months of political debate. Also, in the first year, students exchanged unfavorable 

remarks and engaged in frequent fights. However, as students started to mix with each other, 

hostility turned into friendships with students becoming accepting of each other’s backgrounds.  

The segregated schooling system was a direct effect of the years of conflicts and weak 

policy framework. However, the schooling system directly contributed to keeping generations born 

after the war physically and emotionally divided. The integrated education system helped students 

foster tolerance, understanding and reconciliation for other ethnicities in a highly divided society31. 

 

5.0 Putting Education First: A case study of Global Partnership for 

Education in South Sudan 

 South Sudan, the world’s youngest nation gained its independence from Sudan in 2011, 

the outcome of a 2005 agreement which ended the longest-running civil war in Africa. The country 

is home to around 60 indigenous ethnic groups and has a population of around 11 million32. 

However, two years after independence, a civil war broke out leading to a conflict that displaced 

four million people over the course of five years33. In September 2018, an agreement was signed 

between warring parties, bringing most of the country to a fragile peace34.  

 The protracted conflict, however, had a considerable impact on the country’s education. 

Paired with food insecurity, hyperinflation and population displacement, it led to the deterioration 

 
31 Sara Terry, “Students mingle – sort of – in postwar Bosnia's only integrated school”, The Christian Science Monitor, 

September 27, 2007, Accessed on January 7, 2020, https://www.csmonitor.com/2007/0927/p20s01-wogn.html 

32 The World Bank database, “Population, total-  South Sudan”, Accessed on January 7, 2020, 

https://data.worldbank.org/indicator/SP.POP.TOTL?locations=SS 
33 Global Conflict Tracker, “Civil War in South Sudan”, Accessed on January 7, 2021, https://www.cfr.org/global-

conflict-tracker/conflict/civil-war-south-sudan 
34 Ibid 

https://data.worldbank.org/indicator/SP.POP.TOTL?locations=SS
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of an already fragile educational system, that was characterized by poor learning outcomes. The 

political and economic instability led school-aged children to drop out of school on a massive 

scale. According to the 2018 Out-of-School Children Country Study, at least 2.2 million school-

aged children across South Sudan were out of school.35 This figure was projected to rise, as more 

children are at the risk of dropping out, despite UNICEF's and the government’s best efforts to 

rebuild the educational system.  

1. Threats to the current education system in South Sudan 

South Sudan’s educational system is characterized by a “low investment, low capacity but 

high demand” system.36 Demographic pressure is at the root of the demand for education in South 

Sudan. School-aged children account for an important part of the population: children of primary 

school age make up 21% of the population while children of secondary school age represent 

8.6%.37 However, the enrollment rates at schools are quite low. In 2015, the net enrollment rate 

was 6.52% at the pre-primary level, 35.21% at the primary level, and 5.48% at the secondary 

level.38  

The South Sudanese educational system is also characterized by a lack of funding, with 

public expenditure for education being one of the world’s lowest. There have been funding cuts 

due to the on-going socio-economic and political instability which has adversely impacted all 

levels of education and more specifically early childhood development and primary education.39 

One of the main threats to the provision of quality education in South Sudan is insecurity. Teachers 

often stop giving classes due to insecurity, and because of insufficient, delayed or unpaid salaries. 

The perspective of a return to full-scale conflict in “post-conflict” areas increases the risk of 

children dropping out of school and keeps children that have previously dropped out from re-

enrolling. In areas that are still affected by conflict, especially inaccessible areas, schools remain 

 
35 UNICEF. Global Partnership for Education, “Global Initiative on Out-of-School children: South Sudan Country 

Study”, May 2018, p.11 

36 Global Partnership for Education, South Sudan, accessed on 18th December 2019 at: 

https://www.globalpartnership.org/where-we-work/south-sudan 
37 World Bank, Education Statistics, Accessed on December 18, 2019, 

https://datatopics.worldbank.org/education/country/south-sudan 
38 UNESCO. UIS Institute for Statistics, “South Sudan: Participation in Education”, accessed on 18th December 2018 

at: http://uis.unesco.org/en/country/ss 
39 UNICEF, “Education Budget Brief: South Sudan 2019”, p.3 
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closed, either occupied by internally displaced persons (IDP) seeking protection or by armed 

forces.  

Damaged infrastructure and lack of teacher training are other obstacles to the rebuilding of 

the educational system. South Sudan counts 8,000 primary schools, 120 secondary schools and 

one university.40 Around 30% of schools in South Sudan are estimated to be damaged, occupied, 

closed or destroyed.41 There is only one functional teacher training college in the country and as a 

result,  more than 70% of primary level teachers are underqualified or untrained.42 

2. Gender inequality in access to education 

        Gender inequalities are evident in South Sudanese society, which hinders girls' access to 

education and its completion. The country has the lowest proportion of female students enrolled 

in primary schools and the second lowest in secondary schools in sub-Saharan Africa. In 2015, for 

every 100 boys, 71 girls were enrolled in primary school, irrespective of their age. While 

participation levels in education are similar at the pre-primary level, with a Gender Parity Index 

(GPI) of 0.95, a large gender gap appears at the beginning of primary school, which had a Gross 

Intake Ratio (GIR) of 0.71 in 2015. The differences in girls’ participation in education only widen 

with age. For every 100 boys completing primary school in 2015, only 63 girls completed the 

cycle.43 The access to secondary education varies widely depending on gender. According to the 

2018 Global Initiative on Out-of-School Children report, while 10.6 % of boys were in secondary 

school at age 16, it was the case for only 1.3% of girls.44  

 Cultural, religious, and social factors such as the onset of puberty, child marriage, and 

poverty hinder girls from accessing secondary education.  South Sudan is one of the top twenty 

countries with the highest rates of child marriage. According to a 2010 NBS survey, 45% of women 

aged 20-49, were married before they were 18-years old.  

3. Programs to rebuild educational systems in South Sudan 

 
40 Global Partnership for Education, op.cit 
41 UNICEF South Sudan Country Office, “Education Briefing Note”, December 2019, p.1 
42 Ibid 
43 UNESCO Institute for Statistics Data Centre, Education & Literacy, http://uis.unesco.org/en/country/ss, Accessed 

on December 18, 2019 
44 Global Partnership for Education, UNICEF, op.cit, p.40 

http://uis.unesco.org/en/country/ss
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The road to rebuilding the educational system in South Sudan was paved by the 

government’s commitment to the goal. South Sudan resolved to support the development of a 

national education policy upon its independence, with the Right to Education being enshrined in 

the Transitional Constitution of  2011, in Article 17 on the rights of the child and Article 29 on the 

rights to education. 

Several programs have been implemented in South Sudan to rebuild the educational 

systems. UNICEF’s government-led approach combined with a broad network of partnerships has 

enabled the implementation of context-specific and effective measures to ensure quality education 

in South Sudan. For example, in 2019 UNICEF provided 615,840 out-of-school children of the 

age group of 3 to 18 with access to education; 41% were girls. 644 classrooms were established or 

rehabilitated as temporary learning spaces and 5,025 teachers and early childhood development 

caregivers were trained; 20% of whom were women.45 Moreover, the 2018 peace agreement 

enabled UNICEF to target the implementation of measures to provide access to education in 

previously inaccessible areas. The Integrated Essential Emergency Education Services program, 

which is funded by USAID in partnership with UNICEF, had enrolled 615,840 school-age children 

out of a target of 729,000 for the year.46 

 The Back-to-Learning (BTL) initiative is another relevant example of an effective measure 

to rebuild the South Sudanese educational system. Launched by the government in 2015 and 

supported by UNICEF, the BTL initiative aims at bringing children back into education, ensuring 

they have access to learning opportunities in a safe environment, while training teachers and 

mobilizing communities in support of schools.  More than 1.2 million children have been reached 

through the BTL initiative since 2015. According to UNICEF, key strategies for BTL involve: 

strengthening educational services, placing a focus on marginalized groups such as girls and 

pastoralists, emphasizing measurable learning outcomes for children and expanding services to 

previously inaccessible areas.47 With funding support from the African Development Bank and 

additional funds from the Royal Norwegian Government, the BTL Initiative confirms that effective 

 
45 UNICEF South Sudan Country Office, Education Briefing Note, December 2019, p.1 
46 Ibid, p.2 
47 UNICEF South Sudan Country Office, Education Briefing Note, December 2019, p.2 
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education policy in post-conflict settings are the result of well-coordinated efforts between local, 

national and international actors.  

 Besides the BTL initiative, the government has spearheaded different initiatives to improve 

the educational system. The Ministry of General Education and Instruction (MoGEI) has worked 

with the Global Partnership for Education (GPE) to reinforce its capacity, develop its education 

interventions, and strengthen the educational system. For example, it has printed 1.95 million new 

textbooks.48 In 2018/2019, the MoGEI launched the first Education Sector Budget Brief, a 

milestone in South Sudan’s public financial management and proof of the government’s 

commitment to transparency in the financing of the educational system. It has drafted a general 

education strategic plan for the years 2017-2022 titled “Planning safety, resilience and social 

cohesion”49 indicating that insecurity is the main threat to the 

rebuilding of South Sudan’s educational system. The celebration of National 

Girl’s Education Day by the MoGEI and UNICEF under the theme “Educate a girl to change a 

nation”50 in summer 2019 served to raise awareness on gender equality and girl’s education, a 

successful initiative that should be renewed. 

 

6.0 Recommendations 

 Education forms the backbone of the development of a nation and therefore must be a 

national priority irrespective of a conflict or political crisis. Every child has a right to quality 

education, which should not be denied under any circumstances. The gap, absence or poor quality 

of education should be a cause of worry to the nation because it is directly linked to the country’s 

human resource development. Hence, we propose the following recommendations: 

1. Crisis-sensitive educational planning 

This implies developing strategies to respond to the crisis keeping in mind the inequalities and 

exclusion exacerbated by the crisis. This includes analyzing the risks to the education system posed 

 
48 UNICEF, op.cit, p.2 
49 Ministry of General Education and Instruction, Republic of South Sudan, the General Education Strategic Plan 

2017-2022, May 2017, p.4 
50 UNICEF, op.cit., p.2 
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by the conflict and how can we reduce the negative impact. UNESCO’s crisis educational planning 

aims at improving the service delivery of education and fostering policy development such that 

future crises can be prevented51.  

2. Bridge or Remedial Education 

 Accelerated Learning Programs based on the learning levels of children should be 

introduced and customized based on students’ needs to cover up the lost education during the 

protracted conflict. These programs shall also aid in strengthening the long-term education systems 

when established. Temporary Learning Centres (TLCs) which are essentially makeshift classes 

should be executed with a focus on the learning outcomes of students. These classes may be later 

upgraded to become permanent structures. Close collaboration and consortium with government, 

local community and NGOs may aid in bridging gaps such as lack of volunteers and qualified 

teachers, sourcing of teaching materials, poor infrastructure and low finance. 

3. Building an internal environment of safety through a focus on psychological needs 

 While it is essential to impart academic education and skills, it is equally important that 

classroom programs attend to the psychological needs of children. During a crisis, mostly children 

undergo acute psychosocial disorders and post-traumatic stress. Furthermore, in protracted 

conflicts, children experience an ongoing fear. Building a sense of safety must focus on 

strengthening children’s awareness of risk and stress, teaching them individual coping skills, and 

creating a feeling of safety through play, creative expression and trust exercises52. The Better 

Learning Programme developed by The Norwegian Refugee Council (NRC)53 is a recommended 

programme for children affected by conflict-induced trauma. The program helps students to 

identify their reactions to stress, learn techniques to calm themselves and feel safe, be active in 

their own recovery, and be able to talk to teachers and family about their problems54. 

 
51 UNESCO IIEP, “Crisis sensitive education planning”, Accessed on January 2021, 

http://www.iiep.unesco.org/en/our-expertise/crisis-sensitive-educational-planning# 
52Bethan McEvoy, “Feeling safe enough to learn in a conflict zone”, Forced Migration Review 60, (March 2019), 

pp. 5-6, https://www.fmreview.org/sites/fmr/files/FMRdownloads/en/education-

displacement/FMR60_Education_2019.pdf  
53 Norwegian Refugee Council, “Improving children's wellbeing - An evaluation of NRC’s Better Learning 

Programme in Palestine”, March, 22, 2017, https://www.nrc.no/resources/evaluations/improving-childrens-

wellbeing---an-evaluation-of-nrcs-better-learning-programme-in-palestine/ 
54Ibid 

https://www.fmreview.org/sites/fmr/files/FMRdownloads/en/education-displacement/FMR60_Education_2019.pdf
https://www.fmreview.org/sites/fmr/files/FMRdownloads/en/education-displacement/FMR60_Education_2019.pdf
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4. Inclusive Education for all 

 Inclusivity in education has been publicized for a while now and major achievements have 

been accomplished under domain. However, during the times of crisis and displacement, there still 

exists inequalities with unequal attainment of education by groups along the lines of gender, 

religion or ethnicity. Advocacy efforts focusing on educational equality and addressing stereotypes 

devaluing a certain group need to be implemented. The physical safety of the minority group 

should be of utmost importance to avoid episodes of maltreatment such as sexual violence to 

women and the abuse of minority groups. Other barriers, including economic and infrastructural 

barriers (such as separate toilets for women) should be addressed.  

5. Strengthening sustainable educational systems through global cooperation 

 To build a sustainable educational system, stakeholders at all levels; local, national and 

international need to be invested in the dialogue of long-term education. All stakeholders must 

come together with an understanding that the key aim is to build core pedagogical competencies 

such as classroom management, student evaluation, positive discipline and child-centered 

learning, and improving overall standards of teaching55. This can be achieved through effective 

group training activities including those on participatory teaching methods and effective lesson 

planning. Introduction of school-based income-generating projects managed jointly by teachers, 

students and parents is also a good starting point to create additional resources for the school, to 

engage more parents in school activities and to expand students’ entrepreneurial skills, business 

knowledge and experience56. 

 

7.0 Conclusion 

      Conflicts and political crises undeniably disrupt the lives of civilians, resulting in insecurity 

and displacement. Amongst the many devastating consequences, education remains the worst 

affected and the most neglected. While there are many reasons why a student is outside the 

 
55 Thea Lacey and Marcello Viola, “Strengthening education systems for long-term education responses”, Forced 

Migration Review 60, (March 2019), pp.15-16,  

https://www.fmreview.org/sites/fmr/files/FMRdownloads/en/education-displacement/FMR60_Education_2019.pdf 
56 Ibid 

https://www.fmreview.org/sites/fmr/files/FMRdownloads/en/education-displacement/FMR60_Education_2019.pdf
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educational system, there is no reason for the country or warring parties to deny access to the same. 

The lack or poor quality of education results in an increase in vulnerabilities and inequalities. The 

case studies of Cameroon, Bosnia-Herzegovina and South Sudan reflect what happens to a 

country’s progress when education is denied. The literature signals differential access of education 

on the lines of ethnicity, gender and religion, poor psychological and physical health of children 

and a generation of children trapped in cycles of unending poverty. The response to a crisis from 

humanitarian to development should include and prioritize education. Accelerated learning 

programs and alternative remedial education including informal education shall aid in building 

blocks for long-term education. Inclusive child-friendly spaces that provide psychosocial support 

and focus on the learning outcomes of the children needs to be built. Lastly, localised, partnership-

driven approaches including stakeholders at all levels with regular monitoring and evaluation will 

result in a sustainable education system.  
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